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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1A 684 9.2 3.5 15 61.1 78.3
1B 680 8.3 3.3 15 55.1 77.9
2A 173 6.8 3.5 15 45.2 19.8
2B 172 6.9 3.2 15 46.2 19.7
3A 578 7.5 2.9 15 49.7 66.2
3B 577 7.1 3.3 15 47.3 66.1
4A 222 9.1 3.3 15 60.8 25.4
4B 222 8.9 3.2 15 59.4 25.4
5A 67 8.4 3.3 15 55.9 7.7
5B 67 8.8 3.7 15 58.5 7.7
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Sticky Note

Not wrong, but expressed in quite limited language.



 

Sticky Note

Not inaccurate,  but superficial and limited account of the first truth.



 

Sticky Note

Again, rather limited. Tanha (term not mentioned) is not only about material goods.



 

Sticky Note

Deployment of a technical term. The first in the answer (not even a mention of dukkha).







 

Sticky Note

Simplistic expression



 

Sticky Note

The Eightfold Path recounted correctly here.



 

Sticky Note

The threefold trainings are not 'another form', but rather  a categorisation of the Eightfold Path. Some of the basics are present in this answer, but this is limited.



 

Sticky Note

Reasonable opening



 

Sticky Note

Band 2 6 marks. Limited knowledge and understanding of religion and belief. 







 

Sticky Note

A reasonable link between suffering and morality.



 

Sticky Note

The last precept in this list is not quite right, but it is good to see links being drawn across Buddhist teachings.



 

Sticky Note

This is a strange term to use in this context. A significant number of answers problematically described Theravada Buddhism as 'Buddhist extremism.'



 

Sticky Note

this is just repetition from (a) and adds very little to the answer.







 

Sticky Note

Overall Band 1 3 marks.  there is very little content in this answer. There is no awareness of the diversity of Buddhism. The answer is one-sided 'The Four Truths are essential'. There is no analysis.
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points   should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in 
band 2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      15 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


13-15 marks 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language /vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 
 
4 


10-12 marks 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 
 
3 


7-9 marks 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


4-6 marks 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-3 marks 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B.   A maximum of 1 mark should be awarded for a response that only demonstrates 


          'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   15 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


13-15 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


4 


10-12 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 


3 


7-9 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


2 


4-6 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-3 marks 


 


 A basic analysis and limited evaluation of the issue. 


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0        No relevant analysis or evaluation. 
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4.  (a) Examine issues concerning the use of male language about  God. 
   [AO1 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 


 Scriptural references appropriately expressing the gender of God as being 
male and female should be exemplified and commented upon which may 
then develop into other issues. 


 Cultural issues e.g. arising from patriarchal society of the Old Testament 
through to a modern Christian post-imperialist understanding of the same 
which remains in place today beyond the practice of Christianity itself.  
Who does it benefit to continue this cultural understanding? 


 Theological issues e.g. the doctrine of the Holy Trinity. The modern 
suggestion of Creator, Redeemer and Sustainer rather than Father, Son 
and Holy Spirit.  What does this do to our understanding of God? 


 Pastoral and Missional issues e.g. as to why God might be understood as 
male or female in the Christian faith given pastoral and missional realities 
that apart from the ordained most of these roles are undertaken by 
women. 


 Ecclesiastical issues e.g. how does the use of male language of God 
influence the issue of the ordination of women? 


 Feminist issues and the development of a feminist theology e.g. Sally 
McFague illustrates a modern need to address the issue. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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4. (b) ‘God is best described as mother rather than father.’ 
 
  Evaluate this view.  [AO2 15] 
 


Candidates could include some of the following, but other relevant points 
should be credited.  


 


 Best described as Mother as the Old Testament does sometimes refer to 
God as ‘Mother’ and so not an impossibility, rather a choice. 


 However, the balance of language in the Old Testament and New 
Testament repeatedly and consistently refers to God as male, if male then 
Father. 


 The New Testament developing the Triune nature of God describes all 
three Persons as male and specifically calls God, Father. 


 Yet, the Bible ultimately suggests that God is neither male or female but 
rather ‘Spirit’ and so it is a choice whether to best understand as mother 
or father. 


 Nevertheless, writing and understanding through most of the existence of 
the Church has understood God as Father and illustrates this, for 
example, in terms of: doctrine, catechism, sacraments, evangelism and 
pastoral care all of which can be variously expanded upon and 
exemplified in support of this argument. 


 The fact that such an understanding is insufficient is shown by the rise of 
feminist theology and understanding. 


 Sallie McFague’s work suggests that all language about God is 
metaphorical, but by calling God Mother we better understand the 
character of God e.g. love / agape. 


 Describing God as Mother could help end the masculine language / abuse 
of the natural world and domination of women by men. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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Sticky Note

Overall, Band 3  8 marks.  Mainly accurate and relevant knowledge and understanding demonstrated.



 

Sticky Note

Accurate but simplistic



 

Sticky Note

Broadly accurate deployment of some complex technical terminology . This could be improved with some explanation to show understanding.



 

Sticky Note

This is accurate but rather cursory and superficial . Several other dimensions of tanha could be explained here.



 

Sticky Note

This problematic. Best to say 'Way of the Elders'. Mahayana is just as ancient and traditional.



 

Sticky Note

Some evidence of awareness of diversity within Buddhism.







 

Sticky Note

Not sure that the Four Truths are about regulation and morality as such, except perhaps the fourth truth.



 

Sticky Note

No clear explanation of this



 

Sticky Note

No evidence or justification given for this view, nor any consideration of possible counter-arguments.








 

Sticky Note

Band 3 9 marks - Satisfactory analysis and relevant evaluation of the issue.



 

Sticky Note

not very sophisticated expression.



 

Sticky Note

Reasoned, 'diversity' focused conclusion. However, nothing in the conclusion about the meaning of the teachings or their inherent value.
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.  
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions 15 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


13-15 marks 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language /vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 
 
4 


10-12 marks 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 
 
3 


7-9 marks 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


4-6 marks 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-3 marks 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B. A maximum of 1 mark should be awarded for a response that only demonstrates 


  'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions 15 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


13-15 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


4 


10-12 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 


3 


7-9 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


2 


4-6 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-3 marks 


 


 A basic analysis and limited evaluation of the issue. 


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0   No relevant analysis or evaluation. 
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Option D: An Introduction to the Study of Buddhism 
 


MARK SCHEME 
 


To be read in conjunction with the generic level descriptors provided. 
 


Section A  
 


1. (a) Examine the key ideas of the Four Noble Truths. [AO1 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 
 


 The Four Noble truths are amongst the first teachings of the Buddha – 
truths allegedly perceived by the Buddha whilst under the Bodhi tree. 


 The first truth – all life is dukkha. Expect candidates to be aware of 
difficulties of translating this term, and the importance of a wider definition. 
If dukkha meant suffering alone, the first truth would be easily refutable. 
However, dukkha is a far more subtle and complex notion, perhaps best 
translated as unsatisfactoriness. Expect candidates to use their own 
examples to demonstrate their understanding.  


 The second truth – cause of dukkha is clinging, grasping, attachment. 
‘Tanha’ literally means ‘thirst’. Candidates should be able to explain this in 
their own words and use examples and illustrations to show their 
understanding.  


 The third truth is the message that it is possible to overcome attachment 
and craving, even in its most subtle forms. 


 The fourth truth announces the path to attaining ‘nirodha’ (cessation of 
dukkha). In a Theravada context this is the Eightfold Path, but in other 
schools of Buddhism this could be understood in a variety of different 
ways (e.g. the development of wisdom and compassion, the bodhisattva 
path, the variety of practices recommended in different schools of 
Buddhism). 


 Candidates may explain that the Four Noble Truths are a formula that 
reflects a medical metaphor (of diagnosis, identification of symptoms, 
prognosis and treatment).  


 As part of their examination, candidates may relate the Four Noble Truths 
to other Buddhist teachings (e.g. The three marks of existence, or 
universal truths, pratityasamutpada, the three fires/poisons).  


 Candidates may show their awareness that the Four Noble Truths as 
expressed in that clear formula are better known in Theravada Buddhism. 
Mahayana traditions may focus on suffering and the release from 
suffering in very different ways. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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1. (b) ‘The Four Noble Truths are essential for all Buddhists.’ 
  
  Evaluate this view.  [AO2 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 


 The Four Noble Truths are amongst the earliest of the Buddha’s 
teachings, and are presented as the truths he perceived at the point at 
which he became awakened.  


 The Four Noble Truths neatly convey an enormous amount of information 
about the nature of the condition of sentient beings, and the challenges 
faced in life, as well as offering a clearly laid out solution. The whole of the 
Buddhist path could be said to be captured and summarised within them.  


 Many (Mahayana) schools of Buddhism do not focus so explicitly on the 
Four Noble Truths, rather on the bodhisattva path towards developing and 
perfecting absolute compassion, or on other teachings/practices, such as 
devotion and gratitude to enlightened beings or the development of insight 
through the practice of meditation.  


 Whilst the Four Noble Truths may not be explicitly mentioned across all 
Buddhist traditions, all Buddhism could reasonably be said to be about 
suffering and the cessation of suffering.  


 The Four Noble Truths may offer a description of and a solution to the 
human condition, but they say nothing about regulating the sangha, 
nothing about other important teachings such as meditation. 


 Zen Buddhists might argue that all that is necessary is zazen, Pure Land 
might argue that all that is necessary is saying the nembutsu, even just 
once with faith, and the Four Noble Truths are an unnecessary intellectual 
elaboration.  


 Japanese Buddhists might argue in that in this period of Mappo (the Age 
of the Degenerate Dharma), it is impossible to successfully practice the 
original teachings of the historical Buddha, and new, more accessible 
teachings are needed.  


 Many Buddhists might argue that the most important thing about 
Buddhism is that it teaches compassion and kindness. The Dalai Lama 
says ‘my religion is kindness.’  


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


  












4. (a)	 Examine	issues	concerning	the	use	of	male	language	about	God. [15]


 (b)	 ‘God	is	best	described	as	mother	rather	than	father.’
Evaluate	this	view.	 [15]




















A good starting point looking at validity of use of language in history as a reason for using same language today.The question is - ‘why is it wrong ?’ An examination of that question with regard to this issue would have developed an ‘examination’ of the question set.



A valid statement,  but left without ‘examination’.  How would God be made equal ?  To what ?  For who ?  How ?



A valid point deserving ‘examination’  If we cannot prove it does that aid or hinder the issue ?  



The candidates has not  examined  why this point is an issue.



Band 2 awarded as a clear example of "Limited Knowledge and understanding of religion and belief."  ‘A basic response’.  If the candidate had expanded on their valid points the answer could have advanced to Band 3.If the candidate had written more to answer the question set higher levels could have been attained.







The basis of a valid argument is contained within the answer, but it is not expressed beyond statement of belief.  This, again, may be a valid starting point but if used then the argument of analysis and evaluation would best consider whether these statements are wholly or always correct or can males exhibit ‘caring characteristics’ in the same way, or in different ways ?



This points is offered as a statement of fact rather than a basis of analysis.



In what sense and to what purpose does this illustrate that God is best described as Father ?



The answer just provides a Band 2 "Some valid analysis and inconsistent evaluation of the issue."  If more had been written relevant to the question set then there would be opportunity for a higher band.
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Sticky Note

Band 4  11 marks  - Overall, demonstrates a detailed and relevant response, which answers the specifics of the question set.  Some opportunities missed for development and reference  to sources.



 

Sticky Note



 

Sticky Note

This is good knowledge and understanding, expressed very well. It locates the Four Truths in the life-story of the Buddha and also provides some philosophical insight.



 

Sticky Note

A spelling issue, but otherwise well expressed



 

Sticky Note

This does not quite present the three types of dukkha accurately - it doesn't name sankhara dukkha, and effectively conflates sankhara and viparinama dukkha. However, it does give a reasonably sophisticated account of some of the complexities of dukkha.




 

Sticky Note

This is a sophisticated understanding of tanha.



 

Sticky Note

Good deployment of technical terms here.




 

Sticky Note

Missed an opportunity here to evidence diversity. Also the formulation the candidate is probably reaching for is 'meditation, morality and wisdom', but this is not far off correct. Overall this is a solid answer, showing some sophistication and insight. Although there is no reference to scholarship, the truths are contextualised in the Buddha's biography. There is evidence of good understanding here.







 

Sticky Note

This is well argued.



 

Sticky Note

Good deployment of technical vocabulary. Evidence of awareness of diversity of Buddhism.



 

Sticky Note

This is thoughtful analysis, and awareness of the power of 'virtues'



 

Sticky Note

This distinction between heritage and convert Buddhism is well made.



 

Sticky Note

Sophisticated awareness of a range of sources of authority



 

Sticky Note

Good argumentation, states a position and then offers evidence.



 

Sticky Note

There is some good knowledge expressed in this passage, and some reasonable reflection. Argumentation could be strengthened. Candidate claims Zen conflicts with the Buddha's teachings, but does not say which teachings, nor how there is conflict. They also don't give a Zen response to this charge.







Sticky Note

Band 4 12 marks There is some sophisticated and purposeful analysis here,  but the conclusion doesn't quite make sense. Some reference  to sources, but could have been 'richer'. 
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1. [15](a)	 Examine	the	key	ideas	of	the	Four	Noble	Truths.


(b) ‘The	Four	Noble	Truths	are	essential	for	all	Buddhists.’
Evaluate	this	view.	 [15]
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